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Executive Summary 
The Assessment Principles Group (APG) was formed in 2023 to draft institutional Principles for the 
Assessment of Student Learning, based on input from across the University of Calgary. Principles for the 
Assessment of Student Learning will provide a framework to help guide assessment practices, policies, 
guidelines, procedures, discussions, and decision-making across multiple organizational levels.  
Consultations with the UCalgary campus community began in the fall of 2024 and occurred over six 
months. Elder Evelyn Good Striker provided grounding, wisdom and guidance for our processes to help 
the team move forward in a good way. Over 450 people (staff, students and faculty) engaged in campus 
conversations, and nearly 900 comments emerged from and were coded from these consultations. Eleven 
themes emerged from this process including: student learning and growth; curriculum alignment; 
meaningful feedback; resources and support; continuous improvement; parallel processes and ethical 
space; clear communication; equity and inclusion; mental health and well-being; academic integrity; and 
educational technologies. The following draft principles were developed based on these themes:  

a) Assessment meaningfully supports student learning and growth, is grounded in disciplinary 
context and highlights applicability and relevance. 

b) Assessment practices demonstrate alignment within the curriculum of the course and program, 
progressively building upon and reflecting student learning, skills, and competencies throughout 
their academic journey. 

c) Assessment cultivates a shared and ethical space that respects written and oral traditions and 
honours diverse Indigenous cultural protocols, perspectives and knowledges. 

d) Assessments are designed to be fair, equitable and inclusive for diverse educators and learners, 
and provide multiple ways for students to engage with learning. 

e) Assessments actively engage students by offering multiple opportunities for practice; timely, clear, 
and meaningful feedback; and structured reflection on their learning to continuously improve and 
enhance future learning. 

f) Communications about assessments are transparent and designed to ensure clarity on the 
policies, purpose, tasks, grading standards, and criteria by which students will be assessed. 

g) Assessments consider the mental health and wellbeing of students and educators by recognizing 
the human and systemic contexts. 

h) Assessments uphold the values, principles, and practices of academic integrity. 
i) Educators and students use educational technologies ethically in assessment and feedback 

practices, and take proactive measures to mitigate barriers, adverse impacts, and biases. 
j) Assessments inform administrative and curricular processes, including quality assurance and 

alignment with professional accreditation standards, to continuously enhance educational quality 
and student success. 

k) Organizational policies, processes, supports, professional learning, and digital and physical 
infrastructure sustainably support the assessment ecosystem. 
 

Each Principle will be accompanied by a description and illustrative examples of teaching and learning 
strategies, and associated research-informed resources to help provide additional context for how to put 
these Principles into practice. To align with the commitments in the ii’ taa’poh’to’p Indigenous Strategy, 
we must now engage in a parallel process that is grounded in oral traditions. We look forward to 
continuing to strengthen these principles based on feedback and input from across the academic 
community. 

https://www.ucalgary.ca/indigenous/about-ii-taapohtop
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Introduction 
Assessment practices greatly impact what, when, and how students learn in higher education (Gibbs & 
Simpson, 2005). Assessment practices are influenced by individual educators, and a myriad of policies, 
procedures, networks, and supports across the academic community.  Increased attention has focused 
on assessing student learning, especially following the pandemic, and with the emergence of generative 
artificial intelligence (Devlin & Samarawickrema, 2022; Eaton, 2023). As identified by our Academic 
Innovation Plan, authentic and research-informed approaches for student assessment will contribute to 
the development of future-focused academic programming at UCalgary (University of Calgary, 2023). 
  
Assessment principles are built upon scholarly literature, research-informed practices, and dialogue with 
faculty, staff, and students across the academic community. Lindstrom et al. (2017) describe,   
  

...principles are the “big ideas” that transcend specific assessment practices across disciplines 
and fields of study. They do not prescribe assessment practices in a particular context. Across 
diverse discipline contexts, guiding principles help us reflect on, critically assess, and have 
confidence in the effectiveness of a critical dimension of our students’ learning experiences - 
how we assess their learning. Specific assessment strategies are determined by individual 
teachers, based on their discipline and teaching expertise” (p.5).  

  
Assessment principles can be used: a) to guide the development of assessment procedures and decision-
making, b) clarify what meaningful assessment practices look like across multiple contexts, and c) 
provide inspiration for further reflection and discussion about how assessment can best support student 
learning, growth and development (Lindstrom et al., 2017; Stowell, 2004). Principles for the assessment 
of student learning will provide a framework to help guide assessment practices, policies, guidelines, 
procedures, discussions, and decision-making across multiple organizational levels. These levels include 
the micro (individual educators), meso (faculties, departments, working groups), macro (institutional) 
and mega (disciplinary, provincial, national and international) levels (Simmons, 2016; Kenny et al., 2015; 
Williams et al., 2013).  
  
The following report provides an overview of the background and process for developing assessment 
principles for student learning at the University of Calgary. Grounded in scholarly literature and a robust 
consultation process, it then presents a comprehensive list of principles for the assessment for student 
learning.  
  

Background 
In March 2023, a group of leaders from academic units, the student experience portfolio, Registrar’s 
office, Taylor Institute for Teaching and Learning, Secretariat’s office and Legal/Student Appeals met to 
identify pressing issues related to assessment of student learning, and potential actions to be taken. One 
of the key recommendations from the group was to develop a set of principles to guide practices for the 
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assessment of student learning at the University of Calgary. This commitment led to the creation of the 
Assessment Principles Group, which brought together individuals with interest, expertise and experience 
in the assessment of student learning to begin to frame the discussion around the development of 
assessment principles for student learning at the University of Calgary. The APG served as an advisory 
group to the GFC (Teaching and Learning Committee) with respect to drafting institutional principles for 
the assessment of student learning. 

To learn how principles and practices for assessing student learning were conceptualized, developed 
and shared in higher education settings, the APG conducted an environmental scan of U15 institutions 
and a comprehensive literature review. We discovered that the purpose and role of assessment have 
expanded in higher education. For example, assessment: 

· supports, motivates and engages students in learning; 
· provides opportunities for various forms of feedback on teaching and learning (e.g., self-

reflection, educator to student, student to student, student to educator), helping students learn 
from and adjust their learning, and educators learn from and adjust their teaching; 

· assists in measuring student performance, generating grades and awarding credentials and 
certifications; 

· helps students and educators gauge and monitor progress and attainment of learning goals in 
an academic course or program; and, 

· informs administrative and curricular processes, including quality assurance and professional 
accreditation standards (Boud, 2020; Hooda et al., 2022; Ibarra-Saiz et al., 2021; Jones et al., 
2021; Memarian & Doleck, 2023; Winestone & Boud, 2022). 

  
Through the environmental scan and literature review, we also noted a need to ensure that the 
development of principles for the assessment of student learning at UCalgary addressed: assessment as 
a learning practice; learning technologies and generative artificial intelligence (AI); student, staff and 
educator well-being and mental health; meaningful feedback processes; authentic assessment;  
students as partners in assessment; systemic and multi-level processes for supporting and building 
capacity in assessment; Indigenous ways of knowing, being, doing and connecting; equity, diversity, 
inclusion and accessibility (EDIA); graduate and undergraduate student assessment practices, and 
multiple instructional modalities (e.g., online/blended learning). 
  
  

https://teaching-learning.ucalgary.ca/resources-educators/assessment-principles
https://teaching-learning.ucalgary.ca/resources-educators/assessment-principles
https://teaching-learning.ucalgary.ca/resources-educators/assessment-principles
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Consultations 

 
The APG initially met with educational leaders from U15 institutions with publicly available assessment 
principles or who had recently created assessment principles at their university. Although the APG 
conducted an environmental scan, it was insightful to hear about how they developed these principles 
and engaged with students, academic staff and leaders, and any lessons learned. The University of 
Saskatchewan’s and McGill University’s key message to the APG was student assessment is an integral 
component of academic processes, and it is critical to take the time needed, consult iteratively with as 
many people as possible, and maintain transparency throughout the process. We heard that for 
assessment principles to be meaningful, they must be grounded in research, include the collective views 
of multiple partners and groups across the academy, and be accompanied by robust resources and 
support to help put the principles into practice. 
 
Consultations with the UCalgary campus community began in the fall of 2024. Elder Evelyn Good Striker 
provided grounding, wisdom and guidance for our processes to help the team move forward in a good 
way.  
 
Over 450 people engaged in campus conversations about developing principles for the assessment of 
student learning at the University of Calgary. Nearly 900 comments emerged from the conversations 
and were coded as part of our analysis. The consultation process began with a community conversation 
where representatives from units across campus were invited to a world-cafe style discussion. The APG 
also facilitated additional sessions throughout November 2024 –  March 2025 with the following groups: 
the Student Legislative Council; the Graduate Student Association; Graduate Representative Council; 
Associate Deans (Teaching and Learning) Roundtable; the Taylor Institute for Teaching and Learning; 
students from the Scholars Academy, Academic Turnaround Program (ATP), Neurodiversity Immersive 
Campus Experience (NICE), Peer Assisted Study Session (PASS) student leaders and First-Generation 

OCT 2023-AUG 2024

Form the Assessment Principles Group; 
Complete environmental scan and 

literature view; Collate all work to date.

SEPT – DEC 2024

Engage in ongoing campus consultation, 
feedback and input.

JAN – APRIL 2025

Round two of consultations of draft 
principles based on conversations and 

data collected.

MAY – AUG 2025

Update principles based on feedback and 
prepare briefing notes for governance 

cycle.

SEPT - DEC 2025

Governance conversations, revisions and 
approval for the Assessment Principles 

Report.

TIMELINE / Assessment Principles Consultation Plan
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Student Mentors; staff from Student Accessibility Services Staff that included access advisors and 
neurodiversity support advisors; Student Success Centre Staff; faculty-specific consultations with the 
Werklund School of Education and the Cuming School of Medicine; the ii’ taa’poh’to’p, Working Circle 4 
(Academic Programs) and Working Circle 6 (Policies, Procedures, and Practice, and the General Faculty’s 
Council Teaching and Learning Committee. Individual conversations were also held with 13 Indigenous 
academic staff members from the Werklund School of Education, Faculty of Science, Faculty of Nursing, 
Faculty of Arts and Cumming School of Medicine. 
 
The community conversations focused on the current strengths and challenges, as well as future 
possibilities for student assessment at UCalgary. Comments and thoughts that did not fall within these 
three categories were also recorded in a fourth section of ‘what else.’ Conversations were recorded via 
an anonymous Padlet link where individuals were given time to add their thoughts and through a scribe 
taking notes as they listened to others have conversations about the strengths, challenges, and future 
possibilities for student assessment. In one-on-one or small group conversations written notes were 
captured. Themes were summarized by four members of the APG on a spreadsheet and iteratively 
coded based on themes which emerged from the environmental scan and literature review. 
 

Summary of Campus Conversations  

Student Learning and Growth 
Consultation feedback and the review of research literature emphasized the importance of assessment 
practices that focus on learning and growth. Ideally, assessment approaches prioritize learners’ 
understanding and promotes long-term growth, development, and change among students (Boud & 
Soler, 2026; López-Pastor & Sicilia-Camacho, 2017). Several comments from participants noted that 
assessments should be “reflective of learning - and not just about grading/ranking.”  
To facilitate a shift towards focusing on student learning, consultation groups advocated for more 
support for developmental grading approaches, such as ungrading (McMorran et al., 2017; Stommel, 
2023). Participants suggested a range of assessment approaches that may prioritize learning over 
grades. A few examples include shifting to “pass/fail,” utilizing “mastery-based” rubrics, providing 
opportunities for assessment “resubmission,” and permitting “multiple attempts” for quizzes and 
assignments. 
 
Additionally, academic staff participants overwhelmingly advocated for assessments that focus on 
authentic learning and have career and societal relevance and applications (McArthur, 2023; Vallis, 
2024). To support this, academic staff members recommended designing “assessments to connect to 
what students will be needing to do after they graduate” and advancing the “focus on practical, applied 
learning.” As Ibarra-Saiz et al., (2020) noted, assessment tasks should “reflect professional scenarios, so 
that students learn what is meaningful for themselves and for the social and professional world they are 
entering” (p. 3). 
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Student participants also echoed the need to align assessments with “real-world” skills and lifelong 
learning. Reflecting on their experiences, they shared that current assessment practices often lack the 
focus on learning and that “[there is a] disconnect between what is being learned and what is required 
in the work world.” Students argued that high-stakes exams, rigid formats, and assessments that lack 
relevance to the future dilute the impact of learning. Assessments, they shared, often “feel more like a 
hoop you have to jump through that you have to do well on rather than promoting actual learning and 
understanding of the topic.” 

Continuous Improvement and Meaningful Feedback 
Assessments are best designed and approached when they offer opportunities for continuous and 
iterative learning to students (Memarian & Doleck, 2023; Williams, 2023). Assessment, when viewed as 
a learning journey, emphasize a process where mistakes and errors are are considered milestones for 
further learning and mastery. During our consultations, one academic staff member shared, 
“Assessment drives further learning by both the instructor (ways to improve or build on knowledge) and 
the student (self-correction and ongoing learning to improve understanding).” 
Similarly, student participants advocated for adjusting assessment and grading practices such that errors 
are normalized as part of the learning process. Students shared various strategies on how this could be 
achieved. A few examples included instructors recognizing mistakes as “part of the learning process;” 
revising “[assessment/exams] weighting” to acknowledge students’ learning over time; and, providing 
“ongoing small assessments for [continuous] engagement.” 
 
Participants also emphasized the importance of detailed, timely, and constructive feedback in facilitating 
students’ immediate and future learning. Student participants shared that detailed and clear feedback 
show “where you went wrong” and offer actionable insights for the learning path moving forward. 
Similarly, when feedback is shared in a timely way, students have an opportunity to “build upon the 
strategies that you get from the previous assessment." Participants voiced concerns and challenges 
regarding scaling feedback practices. Particularly, in “large class” contexts, participants identified that 
“giving feedback (...) is challenging” as there are “too many individual items to mark” and provide 
feedback. Moving forward, it is suggested to view feedback as a dynamic tool and mechanism for 
learning and growth and not just a transactional afterthought. 

 

Curriculum Alignment 
Our consultations revealed a strong emphasis on the outcomes-aligned assessment practices that 
promote transparency and coherence. They recommended that assessments in individual courses align 
with program and faculty- level commitments on what learners are expected to know, do, and value. At 
the same time, students’ learning in and through assessment practices should also inform the course 
and program level curriculum review and development processes (Braun, 2019; Boud & Soler, 2016, 
Manis, 2022). This reciprocity, when intentional, enables meaningful growth and development over time 
for all involved. Support systems, such as employing graduate teaching assistants to "work with an 
instructor over multiple terms” and facilitating collaborative processes including “instructors talking to 
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each other” for curriculum design, were identified by participants as critical enablers in developing well-
aligned assessment structures and frameworks across units and academic programs.  
 
Referring to institutional assessment structures, participants also cautioned about the “structural 
neglects” underpinning the systemic barriers and inequities. Inconsistencies in grading including "no 
common grading scale at UCalgary", assignments clustering "3 assignments all due in a week", and 
“uneven workloads” were frequently mentioned. 

Indigenous Ways of Knowing  
Many Indigenous Scholars and members of the ii’ taa’ poh’to’p working circle described assessment as a 
reciprocal process for students to demonstrate their learning and for instructors to support and engage 
with students. They shared the importance of spirit (Battiste, 2013) in the learning process and 
providing opportunities for all students to engage in meaning-making and transformation. They spoke to 
the importance of parallel processes (ii’ taa’poh’to’p Indigenous Strategy, 2017) and learning. For 
example, it is important to “create ways for Indigenous students to demonstrate their knowledge and 
abilities in both Indigenous and Western/Non-Indigenous ways that is respectful of Indigenous 
perspectives and practices.” They also acknowledged the importance of relationships and relationality, 
emphasizing that “everything is alive” and interconnected. Donald (2021) speaks to the concept of 
kinship relationality which “teaches human beings to understand themselves as fully enmeshed in 
networks of relationships that support and enable their life and living” (p.29). He further describes 
ethical responsibility as: 
 

tied to a desire to acknowledge and honour the significance of the relationships we have with 
others, how our histories and experiences position us in relation to one another, and how our 
futures as people in the world are similarly tied together. It is an ethical imperative to remember 
that we as human beings live in the world together and also alongside our more-than-human 
relatives; we are called to constantly think and act with reference to those relationships 
(Donald, 2016, p. 11). 

 
They celebrated successes in integrating Indigenous oral traditions, knowledges, Ceremony, storytelling, 
art and land-based learning opportunities to advance and affirm Indigenous knowledges and 
perspectives in their courses. They spoke to amplifying the diversity of Indigenous peoples, histories, 
cultures, practices and protocols, and the current and ever-evolving nature of Indigenous knowledges 
and lived realities. As Battiste (2013) emphasizes, “Indigenous knowledge is not a singular concept” (p. 
180).  
 
Respondents also reinforced ensuring ethical space where oral and written traditions and worldviews 
are explored through meaningful engagement and dialogue (Ermine, 2007). These spaces include 
respectful engagement with Indigenous Knowledge Keepers and Elders with deep lived experience and 
connection to community throughout academic courses and programs, and “ensuring this is done in a 
good way.” They shared a belief in the importance of designing learning and assessment practices that 
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recognize “holistic experiences” and build upon the lived experience and growth of learners. Most 
importantly, they shared that learning is about learning how to learn and demonstrating the capacity to 
carry forward that learning. Their collective input aligns with seeing pedagogy as a “crucial site” for 
change and transformation across the academic community (Louie et al., 2017). 
 
There was an acknowledgement of ongoing misunderstandings, misconceptions and stereotypes which 
persist about Indigenous peoples and perspectives across the academic community. They experienced 
these challenges from students, staff, faculty and academic leaders. Conversations also highlighted 
multiple institutional barriers related to meaningful engagement with Indigenous knowledges, 
Knowledge Keepers and Elders in academic courses. For example, barriers included: time for building 
relational and ethical connections with Indigenous peoples and communities; structural barriers to 
following appropriate protocol for validating knowledge (e.g., honorarium, gifting, and smudging); 
physical barriers and wayfinding to learning spaces on campus; and, labor-intensive institutional 
regulations which hinder access to land-based learning opportunities. Many Indigenous academic staff 
members struggle with working in western systems of education, which are largely based on 
competition and striving to get the highest grade possible. They reflected on questions such as, “What if 
our systems for higher education reinforced collectivism, where everyone contributes and can do well?” 
One respondent shared,  
 

If we can help outline the journey of a program and how this journey relates to a life journey 
(what one can do with a degree) we can then break that journey down to how the course are 
smaller parts of the journey and then how assessments are landmarks guiding the journey to 
show we are on track. This is different than assessing we are good enough, or the best of a 
group. 

 
Existing grading and assessment policies and course structures (e.g., course outline requirements, large 
class sizes, limited access to teaching assistants) often hindered the ability of Indigenous academic staff 
to design and implement student assessment strategies that strongly aligned with Indigenous oral 
traditions and ways of knowing. As part of a large research-intensive institution, many felt strong 
perceptions that the way we reward and recognize academic work remains strongly grounded in metrics 
around research. Despite these barriers and challenges, Indigenous scholars want to engage in this work 
in a good way and feel a deep responsibility for doing so, especially as it relates to their connections to 
community. 
 
Themes generated during our discussions with Indigenous scholars and groups are summarized in Figure 
1. Conceptualizing assessment from an Indigenous worldview is going to have broader implications for 
how we teach. As we commit further to moving forward with this work, Ottmann (2013) reflects on the 
importance of affirming Indigenous perspectives and ways of knowing in educational curriculum: 
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…it has the potential to strengthen relationships, our learning experiences and therefore 
society.  Because it can help improve the academic and overall well-being of not only Indigenous 
but non-Indigenous students as well (p.19). 

 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Essential elements for engaging in a journey of transformation and renewal in teaching, 
learning and assessment that emerged from our conversations with UCalgary Indigenous Scholars and 
Groups. 
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Clear Communications and Transparency 
Clear communication and transparency throughout assessment processes help facilitate student 
achievement and engagement. When instructors provide accessible instructions for assessments clearly 
outlining the expectations, students are less likely to feel anxious and more likely to achieve learning 
outcomes (Ambrose et al., 2010; Hattie, 2009).  Similarly, clear and transparent expectations guide 
students in self-regulating their learning and adjusting learning strategies for continuous improvement 
(Boud, 2020; Pitt & Norton, 2016). 

Throughout the consultations, participants highlighted a strong demand for clear, transparent 
communication in assessment instructions and learning expectations, with students and academic staff 
emphasizing its impact on procedural fairness, stress management, and learning outcomes. Expressing 
the need for explicit and standardized guidelines, participants requested “clear expectations, clear rules 
about how missed assessment will be handled, similar to the consistency of deferred exam policies."  

This advocacy for clarity in expectations extends to grading criteria as well. As one participant noted, 
“Good assessment is clear from beginning to end. The learner/worker knows what success looks like, 
what work will be involved to get there, and how to get better along the way.” Student participants 
indicated the importance of early, detailed communication of expectations to avoid any confusion or 
ambiguity. For example, they suggested sharing “clearly what topics will be tested on to direct study" 
and clarifying “what is expected with exemplars" as ways to make expectations explicit. Students also 
shared that it becomes easier to focus and do well in courses when instructors and teaching assistants 
follow “consistent criteria” and when “learning objectives are [clearly] laid out.” 

Equitable and Inclusive 

During our consultations, we observed a strong need and advocacy for designing diverse and accessible 
assessments. Participants appreciated assessment designs that were grounded in Universal Design for 
Learning principles (Boothe et al., 2018; CAST, 2024) and offer multiple modes of action and expression, 
representation, and engagement. One student participant shared, “I do better in classes with multiple 
modes of assessment because they test [and develop] different skills.” Student participants also offered 
a range of suggestions to improve accessibility through assessments. These suggestions include 
"recording all lectures", offering choices like “infographics,” “podcasts,” and “project-based work” to 
demonstrate learning, providing "sensory tools and extra paper", and allowing scrap paper during 
exams.  

A recurring suggestion in our consultations has been to honor multiple and diverse ways of knowing 
through assessment practices. One participant shared the importance of strategies that respect and 
“accommodate Indigenous and immigrant learning and knowledge styles.” Another participant called for 
a shift in focus towards “decolonizing assessments” by prioritizing “lived experiences” and “oral 
presentations” over traditional exams. The aim should be to make students’ holistic selves visible and 
valued in assessment tasks and processes. Jankowski & Baker (2023) identified students’ active 
involvement and cultural responsiveness as two essential elements of equitable and inclusive 
assessments. They further argue that: 



 

 12 

To address issues of equity in assessment means that students need to be actively involved in 
the process of assessing their own learning, developing evaluative and reflective judgement 
skills. Further, giving students choice in how they demonstrate their learning and utilizing 
multiple sources of evidence appropriate for the students being assessed provide agency to 
students in relation to their learning (Jankowski & Baker, 2023, p. 9).  

Similarly, Elkhoury et al. (2023) called on instructors to create an “institutional culture that prioritizes 
equity by reframing how we ‘do’ assessment, and by reaching out to students to [be] co-collaborators in 
this process” (p. 16). Despite this advocacy and support, consultation groups expressed concerns on how 
many assessment practices continue to be guided by “colonial and neurotypical” traditions. One 
participant shared that “the institution needs to grapple with its colonial foundations” if we wish to 
address structural biases and systematic inequities in our teaching and learning practices. 

Mental Health and Well-being 

Throughout our consultations, participants advocated for assessment mechanisms and practices that 
support student learning and reduce stress and anxiety. Several participants voiced concerns about an 
educator mindset and narrative that “I suffered, so you must suffer.” Participants placed a strong 
emphasis on being creative and inclusive in assessments by prioritizing “holistic well-being” and valuing 
collaboration and trust-building among instructors and students. It is recommended to create space for 
flexible and wellness-focused assessment procedures and processes. Student participants argued that 
offering options like “grace periods” and “late day bank[s]” present flexibility and make learning more 
accessible. Jankowski et al. (2023) emphasized to view students as whole beings and to keep them at 
the center of assessment design and administration processes. They noted: 

Seeing students as whole persons with basic needs, mental health concerns, and lives beyond 
the time they are in structured learning environments has the potential to fundamentally shift 
the evidence base of assessment as well as inform data integrations and analyses to advance 
student power, privilege, and position in assessment. It is only through actively involving 
students that collective problems of learning will be solved (Jankowski et al., 2023, p. 26). 

Participants noted a range of mental health and wellness issues concerning assessments. For example, 
student participants shared that concentrated, high-stake assessments continue to cause unnecessary 
worry and, in some cases, harm. Students indicated that, at times, one exam maybe worth more than 
half of the course grade, “I had an exam worth 70% last year and it becomes so stressful, and your entire 
grade is dependent on one day.”  Similarly, student participants shared concerns regarding multiple 
assignments due at the same time. One student shared, “3 assignments all due in a week, can be 
difficult to manage, confusing, conflicting deadlines, and so many all at once.” 

Several participants emphasized the importance of flexible and fair assessment structures to promote 
student learning. Student participants shared examples of courses where instructors allowed “unlimited 
attempts,” facilitated staged submissions, offered “immediate [instructor] feedback,” and “dropped 
[lower grade] assignments.” Student participants praised these approaches for mitigating stress and 
reducing exam/assignment anxiety. For example, one student noted, “Multiple attempts ensure you 
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spend more time on a problem and you are more connected to the material.” Another student voiced 
the importance of staged assignments, “When assignments are broken down and submitted in stages. 
Really helpful in group projects to keep students on task, reduces stress at the end of the term.” 

Additionally, instructors’ high workload was a recurring theme in our consultations. Academic staff 
participants identified instructor workload pressures as a critical pain point, sharing that, “grading loads 
are burning out excellent instructors.” Academic staff also pointed towards the lack of “support/time to 
redesign assessments”. For example, one academic staff member shared, “we often don’t have the time 
or resources to improve our craft (...) Any time spent working on pedagogical development is something 
we have to volunteer.” Another academic staff, reflected on how they deal with high workload and 
pressures, shared that “the only thing you can do is just get through the semester”. Elkhoury et al. 
(2023), in their research with university instructors, found that instructor workload impacts instructors’ 
wellness which, in turn, is connected to students’ learning and success.  

Academic Integrity 

During our consultations, participants advocated for promoting assessment designs and processes that 
are grounded in the best ethical practice of teaching and learning and that uphold the core values of 
“care”, “integrity”, and “humanness.” Participants drew attention towards a need for a shared 
commitment to equitable and ethical assessment practices. Our consultations revealed a desire to 
develop human-centric processes and policies where instructors and students engage in assessment 
practices from the position of mutual respect and trust. For example, one participant shared a need for, 
“students and instructors [to] have reciprocity of trust around assessment and inclusion of assessment 
as learning.” Student participants argued that strategies like “allowing scrap papers during exams” and 
accepting students’ “self-declaration of illness” go a long way in building an institutional culture of care. 

Academic integrity also hinges on recognizing the emotional and socio-cultural contexts of learning. For 
example, students navigating difficult times due to isolation, health issues, and financial stress may face 
ethical dilemmas in high-pressure environments. Policies like "revised weighting on midterm tests if a 
student performs better on the final" acknowledge growth over ranking, aligning with research showing 
that flexible assessment models reduce cheating by fostering intrinsic motivation (Anderman & Koenka, 
2017). As one student participant noted: 

Assessments are used to differentiate students rather than focusing on helping all students 
show what they know—using as tool of ranking (bell curves)—consistency and transparency in 
purposes for assessment important. 

In view of the rapid emergence of advanced educational technologies, participants indicated a need to 
reimagine and “rewrite academic misconduct policies.” Academic integrity policies and guidelines in the   
post-plagiarism era (Eaton, 2023) should prioritize pedagogy over surveillance. Several participants 
recommended having dialogue and partnership with students co-defining ethical use of educational 
technologies in the assessment of student learning.   
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Educational Technologies  

Emerging technologies have introduced transformative tools that enhance learning and assessment but 
also present complex challenges. During our consultations, participants highlighted Gradescope as a 
helpful assessment management tool that "allows for more detailed assessments and facilitates grading 
of large courses," emphasizing its ability to save grading time. Additionally, participants discussed the 
emergence and use of generative AI tools in post-secondary teaching and learning practices. Participants 
explored how various AI tools (e.g. “ChatGPT”) may be used “as a teaching assistant and coach” to 
expand students’ learning. While the potential of generative AI was acknowledged and praised, 
participants raised concerns regarding its unethical use and applications.  

Academic staff participants discouraged the misuse of educational technology, including generative AI, 
with respect to contract cheating and plagiarism and urged that the institution should develop “clearer 
guidelines on generative AI use.”  One participant noted, “We want students to learn how to use these 
tools... but we need to learn how to use them properly.” 

While discussing the impact of technological arms race on post-secondary teaching, learning and 
assessments, Eaton (2022) argued to “prioritize student learning above catching [student] cheaters” (p. 
1). During our consultations, student participants also wanted clarity on the fair use of educational 
technology tools like generative AI. Students shared that there should be “less focus on ‘catching’ 
students” and more focus on educating students to “work with AI technology rather than against it.” 
One participant suggested that the institution should organize “mandatory yearly AI training for 
instructors and students” to build digital literacy. Participants emphasized that technological innovations 
are here to stay, so instructors and students must approach our teaching and learning priorities, 
processes, and structures with integrity and move forward in a good way. 

Resources and Support 

The appropriateness of physical Learning spaces was emphasized by participants during our 
consultations. For example, students discussed the impact of appropriate learning spaces during 
examinations: 

Many assessment locations (old classrooms) around the university do not accommodate those 
of all body shapes, putting unequal physical strain on many. Tests then may not fully reflect 
student academic abilities but their ability to stay focused in uncomfortable locations. 

Institutional and unit-level resources are needed to appropriately support assessment practices. 
Participants in the consultations often remarked about the limitations of resources, such as teaching 
assistant resources, “Big classes – how to assess lots of students when instructor/TA resources are 
limited.” They also noted how the size of sections can impact assessment and wondered if supports 
could be provided to support assessment changes through input such as: 

…I have 1,200 [students] across all sections; How can assessment designs scale without losing 
authenticity, alignment, and connection to the Principles? (are there supports that can be 
provided? tools? funding?) 
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These limitations can make it challenging to change current assessment practices, “Institutional barriers 
cause faculty to do what they feel works for them…” Lindstrom et al. (2017) note the importance of 
institutional supports in helping institutions that “…create a culture of assessment into policy 
frameworks, guides change processes, and increases overall organizational sustainability around 
supporting assessment” (p. 11). 

Proposed Draft Principles 
Below are proposed principles for the assessment of student learning at the University of Calgary based 
on our environmental scan, literature review, and campus consultations. These principles are generated 
to reflect the above-noted themes (Figure 2) and are presented in no particular order.   
 
 

 
 
 
Figure 2: Key themes (outer layer) related to the development of Principles for the Assessment of 
Student Learning at UCalgary visualized with multiple interrelated factors (middle layer) that 
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influence assessment, and emerged through our environmental scan, literature review, and campus 
consultations 

The intent will be to ensure that each principle is accompanied by a description and illustrative examples 
of teaching and learning strategies, and associated research-informed resources. We continue to engage 
in conversations with Indigenous Elders, Knowledge Keepers, scholars and groups to better reflect a 
parallel path and ethical space.   
 

Draft Proposed Principles for the Assessment of Student Learning at UCalgary 
  

a) Assessment meaningfully supports student learning and growth, is grounded in disciplinary 
context and highlights applicability and relevance. 

b) Assessment practices demonstrate alignment within the curriculum of the course and program, 
progressively building upon and reflecting student learning, skills, and competencies throughout 
their academic journey. 

c) Assessment cultivates a shared and ethical space that respects written and oral traditions and 
honours diverse Indigenous cultural protocols, perspectives and knowledges. 

d) Assessments are designed to be fair, equitable and inclusive for diverse educators and learners, 
and provide multiple ways for students to engage with learning. 

e) Assessments actively engage students by offering multiple opportunities for practice; timely, clear, 
and meaningful feedback; and structured reflection on their learning to continuously improve and 
enhance future learning. 

f) Communications about assessments are transparent and designed to ensure clarity on the 
policies, purpose, tasks, grading standards, and criteria by which students will be assessed. 

g) Assessments consider the mental health and wellbeing of students and educators by recognizing 
the human and systemic contexts. 

h) Assessments uphold the values, principles, and practices of academic integrity. 
i) Educators and students use educational technologies ethically in assessment and feedback 

practices, and take proactive measures to mitigate barriers, adverse impacts, and biases. 
j) Assessments inform administrative and curricular processes, including quality assurance and 

alignment with professional accreditation standards, to continuously enhance educational quality 
and student success. 

k) Organizational policies, processes, supports, professional learning, and digital and physical 
infrastructure sustainably support the assessment ecosystem. 

 

Conclusion 
Moving towards transformation in student assessment practices at UCalgary will be an iterative and 
continuous journey, and these research and community-informed principles provide an important 
foundation for that work. During our consultations, a group of participants noted, “No assessment is 
perfect.” Assessment practices, policies, and processes across the academic community are nuanced 
and contextual. They are influenced by individual educators, disciplinary approaches, student learning 
experiences, departmental and faculty curriculum conversations and processes, institutional 
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governance, infrastructure, supports and resources, professional accreditation standards, and societal 
change. 
  
It is unlikely that any assessment practice, process, or policy will adhere to every one of the principles. 
These principles are meant to guide and influence meaningful reflection, dialogue and decision-making 
related to assessment practices across the university community, within the context of existing 
educational and governance processes. These principles serve as a tool for continuous and incremental 
review, learning, growth, action, and transformation. They offer direction for the institution, faculties 
and individual educators to reflect upon and continuously improve assessment practices. Postsecondary 
teaching and learning landscapes are rapidly evolving and shifting. It will be important for the institution 
to commit to reviewing and adjusting these principles on a regular basis.  
 

References 
Ambrose, S. A., Bridges, M. W., DiPietro, M., Lovett, M. C., & Norman, M. K. (2010). How learning works: 
Seven research-based principles for smart teaching. John Wiley & Sons. 

Anderman, E. M., & Koenka, A. C. (2017). The relation between academic motivation and cheating. 
Theory Into Practice, 56(2), 95-102. 
 
Battiste, M. (2013). Decolonizing Education: Nourishing the Learning Spirit. UBC Press. 
 
Boothe, K. A., Lohmann, M. J., Donnell, K. A., & Hall, D. D. (2018). Applying the principles of universal 
design for learning (UDL) in the college classroom. Journal of Special Education Apprenticeship, 7(3), n3. 

Boud, D. (2020). Challenges in reforming higher education assessment: a perspective from afar. Revista 
Electrónica de Investigación y Evaluación Educativa, 26(1). https://doi.org/10.7203/relieve.26.1.17088  

Boud, D., & Soler, R. (2016). Sustainable assessment revisited. Assessment and Evaluation in Higher 
Education, 41(3), 400–413. https://doi.org/10.1080/02602938.2015.1018133  

Braun, H. (2019). Performance assessment and standardization in higher education: A problematic 
conjunction? British Journal of Educational Psychology, 89(3), 429–440. 
https://doi.org/10.1111/bjep.12274 

CAST. (2024). The UDL Guidelines. AHEAD Universal Design for Learning.  https://udlguidelines.cast.org/ 

Devlin, M., & Samarawickrema, G. (2022). A commentary on the criteria of effective teaching in post-
COVID higher education. Higher Education Research & Development, 41(1), 21-32. 1  
 
Donald, D. (2016). CHAPTER THREE: From What Does Ethical Relationality Flow? An" Indian" Act in Three 
Artifacts. Counterpoints, 478, 10-16. 
 

https://doi.org/10.7203/relieve.26.1.17088
https://doi.org/10.1080/02602938.2015.1018133
https://doi.org/10.1111/bjep.12274
https://udlguidelines.cast.org/


 

 18 

Donald, D. (2021). We need a new story: Walking and the wâhkôhtowin imagination. Journal of the 
Canadian Association for Curriculum Studies, 18(2), 53-63. 
  
Eaton, S. E. (2023). Using Generative AI Ethically: Teaching, Learning, and Assessing in a Postplagiarism 
Era. University of Calgary, Alberta.  Accessed at: 
https://prism.ucalgary.ca/server/api/core/bitstreams/72095f19-34fe-43ec-a0b6-c16fc63c6103/content 
  
Eaton, S. (2022). The Academic Integrity Technological Arms Race and its Impact on Learning, Teaching, 
and Assessment. Canadian Journal of Learning and Technology / Revue canadienne de l’apprentissage et 
de la technologie, 48(2), 1–9. https://doi.org/10.21432/cjlt28388 

Elkhoury, E., Ali, A., & Sutherland-Harris, R. (2023). Exploring Faculty Mindsets in Equity-Oriented 
Assessment. Journal of University Teaching & Learning Practice, 20(5). 
https://doi.org/10.53761/1.20.5.12 

Ermine, W. (2007). Ethical space of engagement. Indigenous Law Journal, 6(1), 193–203. 
 
Gibbs, G., & Simpson, C. (2005). Conditions under Which Assessment Supports Students’ Learning. 
Learning and Teaching in Higher Education, No. 1, 3-31.  
 
Hattie, J. (2009). The black box of tertiary assessment: An impending revolution. Tertiary assessment & 
higher education student outcomes: Policy, practice & research, 259, 275. 

Ibarra-Sáiz, M. S., Rodríguez-Gómez, G., Boud, D., Rotsaert, T., Brown, S., Salinas Salazar, M. L., & Hilda 
Mar Rodríguez Gómez. (2020). The future of assessment in Higher Education. Revista Electrónica de 
Investigación y Evaluación Educativa, 26(1). https://doi.org/10.7203/relieve.26.1.17323 

Jankowski, N. A., & Baker, G. R. (2023). Demanding Space for Equity in the Assessment of Student 
Learning. In Change (New Rochelle, N.Y.) (Vol. 55, Issue 4, pp. 4–10). Routledge. 
https://doi.org/10.1080/00091383.2023.2213569 

Jankowski, N., Samuga_Gyaanam, D., & Baker, G. (2023). National Trends and Pandemic Expansions of 
Assessment Foundations. In S.P. Hundley & C.J. Keith (Eds.), Trends in Assessment: Ideas, Opportunities, 
and Issues for Higher Education (pp. 15-30). Routledge. https://doi.org/10.4324/9781003440604 

Kenny, N., Watson, G. P., & Desmarais, S. (2016). Building sustained action: Supporting an institutional 
practice of SoTL at the University of Guelph. New Directions for Teaching and Learning, 2016(146), 87-
94.  
  
Lindstrom, G., Taylor, L., & Weleschuk, A. (2017) Guiding Principles for Assessment of Student Learning” 
Taylor Institute for Teaching and Learning Guide Series. Calgary, AB: Taylor Institute for Teaching and 
Learning at the University of Calgary, June 2017. Accessed at: 
http://www.ucalgary.ca/taylorinstitute/guides   

https://prism.ucalgary.ca/server/api/core/bitstreams/72095f19-34fe-43ec-a0b6-c16fc63c6103/content
https://doi.org/10.21432/cjlt28388
https://doi.org/10.53761/1.20.5.12
https://doi.org/10.7203/relieve.26.1.17323
https://doi.org/10.1080/00091383.2023.2213569
https://doi.org/10.4324/9781003440604
http://www.ucalgary.ca/taylorinstitute/guides


 

 19 

 
López-Pastor, V., & Sicilia-Camacho, A. (2017). Formative and shared assessment in higher education. 
Lessons learned and challenges for the future. Assessment and Evaluation in Higher Education, 42(1), 
77–97. https://doi.org/10.1080/02602938.2015.1083535 

Louie, D. W., Poitras-Pratt, Y., Hanson, A. J., & Ottmann, J. (2017). Applying Indigenizing principles of 
decolonizing methodologies in university classrooms. Canadian Journal of Higher Education, 47(3), 16-
33. 

Manis, A. A., McKenna, L. W., & Sculthorp, S. (2022). Systematic Assessment of Learning in Higher 
Education: A Comprehensive Approach within Curriculum Design. Educational Research Quarterly, 46(1), 
33–45.  

McMorran, C., Ragupathi, K., & Luo, S. (2017). Assessment and learning without grades? Motivations 
and concerns with implementing gradeless learning in higher education. Assessment and Evaluation in 
Higher Education, 42(3), 361–377. https://doi.org/10.1080/02602938.2015.1114584  

Memarian, B., & Doleck, T. (2023). A review of assessment for learning with artificial intelligence. 
Computers in Human Behavior: Artificial Humans, 2(1), 1-11. 

Ottmann, J. (2013). Indigenizing the academy: Confronting ‘contentious ground.’. The Morning Watch: 
Education and Social Analysis, 40(3-4), 8-24. 
 
Pitt, E., & Norton, L. (2016). ‘Now that’s the feedback I want! Students’ reactions to feedback on graded 
work and what they do with it. Assessment & Evaluation in Higher Education.  

Vallis, C. (2024). Authentic assessment in higher education: the spectre of lost futures. Teaching in 
Higher Education, 1-8. 

Simmons, N. (2016). Synthesizing SoTL institutional initiatives toward national impact. New Directions 
for Teaching and Learning, 2016(146), 95-102.  
  
Stommel, J. (2024). Ungrading: an introduction. Pedagogy, 24(3), 327-340. https://doi-
org.ezproxy.lib.ucalgary.ca/10.1215/15314200-11246255 
 
Stowell, M. (2004). Equity, justice and standards: assessment decision making in higher education. 
Assessment & Evaluation in Higher Education, 29(4), 495-510.  
 
Williams, P. (2023). AI, Analytics and a New Assessment Model for Universities. Education Sciences, 
13(10), 1040-. https://doi.org/10.3390/educsci13101040 
 
Williams, A. L., Verwoord, R., Beery, T. A., Dalton, H., McKinnon, J., Strickland, K., ... & Poole, G. (2013). 
The power of social networks: A model for weaving the scholarship of teaching and learning into 
institutional culture. Teaching and Learning Inquiry, 1(2), 49-62. 

https://doi.org/10.1080/02602938.2015.1083535
https://doi.org/10.1080/02602938.2015.1114584
https://doi-org.ezproxy.lib.ucalgary.ca/10.1215/15314200-11246255
https://doi-org.ezproxy.lib.ucalgary.ca/10.1215/15314200-11246255
https://doi.org/10.3390/educsci13101040


 

 20 

 
University of Calgary (UCalgary) (2023). Academic Innovation Plan. Accessed at: 
https://www.ucalgary.ca/sites/default/files/teams/10/23-OPR-400878-Strat-Plan-
ImplementationAcademicPlan-v10.0%5B8%5D.pdf 
 
 
 

https://www.ucalgary.ca/sites/default/files/teams/10/23-OPR-400878-Strat-Plan-ImplementationAcademicPlan-v10.0%5B8%5D.pdf
https://www.ucalgary.ca/sites/default/files/teams/10/23-OPR-400878-Strat-Plan-ImplementationAcademicPlan-v10.0%5B8%5D.pdf

	5. TLC BN - Assessment Principles_Apr15_2025 - ES
	5. TLC ATT1 - April9_Draft Report_AssessmentPrinciples
	5. TLC ATT2 - APG - TLC April
	Slide 1: Principles for the Assessment of Student Learning
	Slide 2: Acknowledgement
	Slide 3: Why principles for assessing student learning?
	Slide 4: Consultation process /  Conversations focused on the current strengths, challenges, & future possibilities for the assessment of student learning at UCalgary.  
	Slide 5: Principles for the Assessment of Student Learning
	Slide 6: Journey of transformation and renewal
	Slide 7: Guiding questions for discussion

	Blank Page

